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Abstract 

Female teachers in India's rural, tribal, and conflict-affected regions face dual burdens of 

intensive school responsibilities and domestic expectations, yet their psychological well-being 

receives limited research and policy attention. This study examines interrelationships among 

occupational stress, mental health, and quality of work life (QWL) for 1,020 married female 

teachers in gram panchayat primary and upper primary schools across Chhattisgarh's Bastar 

Division, a tribal and Naxal-affected area. A descriptive survey used three validated 

instruments—Occupational Stress Scale for Female Teachers (OSSFT), Women Teachers 

Mental Health Scale (Marbaniang & Bhutia, 2019), and Quality of Work Life Scale (Dhar et 

al., 2008)—with Pearson correlations testing hypotheses. Occupational stress negatively 

correlated with mental health (r = -0.7412), mental health positively correlated with QWL (r = 

0.7599), and occupational stress negatively correlated with QWL (r = -0.6603), all at p < .01. 

These findings highlight mental health as a mediator and urge policy interventions aligned with 

NEP 2020.  

KEYWORDS:  occupational stress; mental health; quality of work life,Rural teachers, Bastar 

division; Chhattisgarh. 

Introduction 

Teaching ranks among the most occupationally demanding professions globally, characterized 

by intensive emotional labor, continuous interpersonal engagement, and substantial 

responsibility for human development across diverse learner populations (Schaufeli & Taris, 

2014). These multifaceted pressures substantially compromise educator psychological well-

being and threaten long-term professional sustainability (Bakker & Demerouti, 2007, 2017). 

For female educators, these demands intersect with culturally ingrained household 

responsibilities and caregiving expectations, creating what scholars term the "double burden" 

(Christopher, 2004; Collie et al., 2012). 

The situation intensifies considerably for female teachers deployed in rural, tribal, and conflict-

affected regions. Teachers working in such contexts confront compounded challenges 

including geographic isolation, severe infrastructural inadequacy, limited access to 

professional development and mental health resources, safety concerns, and community 



IJFANS INTERNATIONAL JOURNAL OF FOOD AND NUTRITIONAL SCIENCES 

ISSN PRINT 2319 1775 Online 2320 7876 
Research Paper © 2012 IJFANS. All Rights Reserved, Journal UGC CARE Listed (Group-I) Volume 11,SP Iss 11A 2022 

2166 
 

scrutiny that constrains professional autonomy (Singh et al., 2017; Vally et al., 2019). India's 

Bastar Division exemplifies these circumstances particularly acutely. Spanning seven districts 

across 32 administrative blocks and serving predominantly tribal populations while 

experiencing ongoing left-wing extremist activity, Bastar combines severe resource scarcity 

with deeply entrenched gender-based restrictions on women's mobility and professional agency 

(National Education Policy, 2020). 

Female teachers in this context simultaneously serve essential educational functions for some 

of India's most marginalized communities while navigating extraordinary occupational 

obstacles with minimal institutional support (UNESCO, 2021). Despite such circumstances, 

quantitative research specifically examining how occupational stress, mental health, and 

quality of work life interrelate among married female teachers in rural tribal settings remains 

limited. The Sustainable Development Goal 4.c emphasizes ensuring qualified educators in all 

regions, yet the psychological mechanisms through which workplace conditions influence 

teacher well-being in economically disadvantaged settings remain incompletely understood 

(United Nations, 2015; National Education Policy, 2020). 

The present investigation addresses this evidence gap by examining the three core relationships 

among 1,020 married female teachers employed in gram panchayat schools across the Bastar 

Division of Chhattisgarh. 

Teaching generates substantial occupational stress through excessive workload, high 

accountability pressures, role conflict, insufficient resources, and responsibility for diverse 

student populations with varying needs (Bakker & Demerouti, 2007, 2017). Research across 

diverse educational contexts consistently confirms that teachers report higher stress levels than 

many other professional groups (Schaufeli & Taris, 2014). 

Within Indian educational contexts, occupational stress among teachers is well-documented 

Teachers in under-resourced schools serving disadvantaged populations experience particularly 

elevated stress levels. Studies specific to female teachers in India have identified distinctive 

gender-specific stressors including work-family conflict, workplace discrimination based on 

gender, and disproportionate caregiving expectations relative to male colleagues (Noor & 

Zainuddin, 2011; Sugawara et al., 2017). The intersection of professional demands and 

domestic expectations creates measurable psychological burden that accumulates across career 

trajectories (Demerouti et al., 2001). 

 Mental Health in Occupational Contexts 

Mental health within work settings encompasses emotional stability, psychological 

equilibrium, effective stress management capacity, and functional engagement with 

occupational demands (Marbaniang & Bhutia, 2019). Research has consistently established 

robust associations between occupational stress and mental health outcomes, with chronically 

stressed workers demonstrating elevated prevalence of anxiety disorders, depressive 

symptoms, and reduced subjective well-being (Agyapong et al., 2022). 

The relationship between occupational stress and mental health is bidirectional and self-

perpetuating. Elevated occupational stress depletes psychological coping resources, triggering 
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anxiety and depressive symptomatology that further reduces capacity to manage workplace 

demands, creating a downward spiral of deteriorating mental health (Agyapong et al., 2022). 

For teachers specifically, compromised mental health impairs classroom effectiveness and 

reduces professional satisfaction, creating cycles of frustration and disengagement. 

 Quality of Work Life (QWL) 

Quality of work life reflects subjective and objective perceptions of working conditions, 

opportunities for professional growth, balance between professional and personal demands, 

quality of interpersonal workplace relationships, and overall professional fulfillment (Dhar et 

al., 2008). Conceptually, QWL integrates multiple dimensions including equitable 

compensation, safe working conditions, opportunities for skill development, democratic 

workplace processes, and social support. 

For teachers, favorable QWL is significantly associated with stronger organizational 

commitment, reduced burnout risk, lower turnover intentions, and enhanced teaching 

effectiveness (Akar et al., 2018). Conversely, unfavorable QWL resulting from heavy 

workloads, inadequate resources, limited autonomy, and insufficient support is consistently 

linked with occupational stress, psychological distress, and professional dissatisfaction. 

Theoretical Frameworks 

Job Demands-Resources (JD-R) Model 

The Job Demands-Resources model, developed by Bakker and Demerouti (2007, 2017), 

provides crucial theoretical grounding for understanding stress-mental health-work-life 

relationships. The model posits that occupational stress arises from a fundamental imbalance 

between job demands and available resources. High job demands including workload, 

responsibility, and performance pressures combined with insufficient resources such as 

autonomy, social support, and professional development opportunities progressively deplete 

psychological reserves. This cumulative depletion manifests as burnout, characterized by 

emotional exhaustion, reduced personal accomplishment, and depersonalization. Within the 

JD-R framework, occupational stress directly impairs mental health functioning and 

subsequently reduces perceived quality of work life. 

Transactional Model of Stress and Coping 

Lazarus and Folkman's (1984) Transactional Model emphasizes that stress outcomes depend 

not only on objective workplace conditions but fundamentally on individual appraisal 

processes and available coping mechanisms. According to this model, individuals first appraise 

demands relative to perceived personal capacity to manage them. If demands are appraised as 

exceeding resources, stress results. Prolonged occupational stress erodes both psychological 

resources and perceived coping efficacy, progressively compromising mental health and 

reducing the ability to perceive work-life quality favorably (Folkman & Lazarus, 1980). 

 Empirical Evidence on Stress-Mental Health Relationships 
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International research consistently Studies specifically examining teachers report comparable 

effect magnitudes (Agyapong et al., 2022; Candeias et al., 2020). These correlations establish 

occupational stress as a primary predictor of psychological well-being among educators. 

Research further demonstrates that compromised mental health subsequently reduces teachers' 

capacity to perceive their work environments positively, creating a cascade effect wherein 

stress-induced mental health deterioration progressively diminishes quality of work life 

perception (Schaufeli, 2017; Collie et al., 2012). 

Research Gaps and Study Rationale 

Despite extensive research documenting occupational stress among teachers broadly  gender-

specific stressors among women educators (Christian & Malik, 2022), few investigations have 

simultaneously examined all three variables occupational stress, mental health, and quality of 

work life within a single population. More critically, virtually no peer-reviewed quantitative 

research has examined this three-variable nexus specifically within rural, tribal, or conflict-

affected settings where female teachers confront extraordinary occupational and contextual 

challenges. 

The empirical relationship between occupational stress and mental health has been established 

in general teacher populations, with international meta-analytic evidence indicating typical 

effect sizes ranging from r = −.45 to r = −.65 ( Agyapong et al., 2022). However, the magnitude 

of these associations specifically for married female teachers in resource-constrained rural and 

tribal contexts remains unknown. Similarly, while mental health and quality of work life are 

theoretically linked, the empirical strength of this positive relationship among rural female 

educators has not been systematically quantified in existing literature. The direct relationship 

between occupational stress and quality of work life, while documented in some occupational 

populations, lacks rigorous empirical investigation specifically for female teacher cohorts in 

marginalized educational settings. 

The absence of context-specific, integrated empirical data hampers development of 

appropriately tailored interventions and evidence-based policies supporting teacher well-being 

in critical educational regions. Furthermore, while habitation (rural versus urban) and teaching 

experience represent theoretically relevant demographic variables, their differential impacts on 

stress-mental health-work-life relationships remain incompletely characterized in Indian 

educational contexts. This investigation addresses these gaps directly. 

Research Objective 

  To investigate the relationship between occupational stress, mental health, and the quality of 

work life of female teachers working in rural areas of Chhattisgarh. 

Research Hypotheses: 

H0,1 There is no significant relationship between occupational stress and mental health among 

female teachers working in rural areas of Chhattisgarh. 

 H0,2 There is no significant relationship between mental health and quality of work life among 

female teachers working in rural areas of Chhattisgarh. 
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H0,3 There is no significant relationship between occupational stress and quality of work life 

among female teachers working in rural areas of Chhattisgarh. 

 

METHODOLOGY 

 Research Design 

A descriptive survey research design was employed to systematically assess relationships 

among occupational stress, mental health, and quality of work life. The survey approach was 

selected as most appropriate for examining associations among continuous variables within a 

defined population and for enabling comparative analysis across demographic subgroups 

(Gravetter & Wallnau, 2017; Tabachnick & Fidell, 2013). 

Participants and Sampling 

The target population comprised all married female teachers employed in government primary 

(classes 1–5) and upper primary (classes 6–8) schools located at gram panchayat (village-level) 

sites within the Bastar Division of Chhattisgarh during the  December 2022. The Bastar 

Division comprises seven districts (Bastar, Sukma, Dantewada, Narayanpur, Kondagaon, 

Bijapur, Kanker) distributed across 32 administrative blocks (Department of Tribal and 

Scheduled Caste, Government of Chhattisgarh, 2022), These districts serve predominantly 

tribal populations and experience ongoing security-related challenges Researchers recruited a 

final sample of 1,020 teachers via multi-stage sampling: stratified by district,block, then cluster 

by school, and simple random within clusters, ensuring representation.  

The present study was conducted with a final sample of 1,020 married female teachers working 

in government primary (classes 1–5) and upper primary (classes 6–8) schools across the Bastar 

division of Chhattisgarh. Given the unique geographical challenges and socio-cultural 

complexities of this tribal and Naxal-affected region, a multi-stage sampling design was 

implemented. 

Measurement Instruments 

Three instruments measured study variables: 

Occupational Stress Scale for Female Teachers (OSSFT) 

Recognizing that generic occupational stress instruments may incompletely capture stressors 

distinctively affecting married female teachers in rural, tribal, and conflict-affected contexts, 

the study investigator developed this context-specific 34-item instrument through systematic 

procedures: comprehensive literature review of occupational stress instruments and teacher 

stress research, examination of existing validated scales published by the National 

Psychological Corporation, and in-depth discussions with 25 female teachers in Bastar schools 

to identify conflict-zone-specific stressors not adequately addressed in standard instruments. 

Following expert review by three educational psychologists and two research supervisors, the 

final instrument assesses two broad factor domains: external stressors (systemic-regulatory 

stressors, environmental-resource inadequacies, interpersonal challenges, and organizational 

climate issues; 20 items) and internal factors (professional self-concept concerns and coping 
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buffers; 14 items). Five-point Likert response scales (Strongly Disagree, Disagree, Neutral, 

Agree, Strongly Agree) yield raw scores ranging from 34 to 170, with higher scores reflecting 

elevated occupational stress. Psychometric analysis of current study data yielded Cronbach's α 

= .88, establishing excellent internal consistency and confirming the newly developed 

instrument's reliability in the target population. This newly developed scale represents a 

significant methodological contribution, addressing the literature gap regarding context-

specific occupational stress measurement for rural female teachers in conflict-affected regions. 

Women Teachers Mental Health Scale (WTMHS-MCBY) 

This 34-item standardized instrument, developed by Marbaniang and Bhutia (2019) and 

published by the National Psychological Corporation (Agra), measures mental health across 

three dimensions: individual attributes and behavior (emotional/behavioral self-regulation); 

social and economic factors (social support, economic security, engagement); and 

environmental factors (resource access, physical safety, sociocultural context). Five-point 

Likert responses (Always, Sometimes, Occasionally, Rarely, Never) yield scores ranging 34–

170, with higher scores reflecting better mental health. Dimension-specific reliability: 

individual attributes α = .73, social/economic α = .94, environmental α = .61. Established 

validity across multiple approaches (Marbaniang & Bhutia, 2019). 

Quality of Work Life Scale (QWLS-DDR) 

This 45-item standardized instrument, developed by Dhar, Dhar, and Roy (2008) and published 

by the National Psychological Corporation (Agra), measures quality of work life across four 

dimensions: Proactivity (organizational responsiveness); Work-Life Balance (equilibrium 

between professional and personal demands); Human Relations (interpersonal relationships, 

democratic processes); Learning Organization (commitment to continuous development). 

Five-point Likert responses (Strongly Disagree to Strongly Agree) yield scores ranging 45–

225, with higher values reflecting more favorable work-life quality. Established reliability 

exceeds α = .80 across dimensions; strong validity demonstrated through factor analysis and 

convergent validation (Dhar et al., 2008). 

Data Collection Procedures 

Data collection occurred during the 2022 at Block Resource Centers and scheduled teacher 

training sessions across all 32 administrative blocks. Trained research coordinators 

administered instruments to participating teachers in group settings, providing standardized 

instructions and responding to clarification requests. Self-administering instruments facilitated 

independent completion without assessor bias. Informed consent was obtained following 

comprehensive explanation of study purposes, procedures, confidentiality safeguards, and 

voluntary participation principles. Approximately 20–25 minutes were required for 

questionnaire completion. Completed questionnaires were systematically reviewed for 

completeness; data entry accuracy was verified through random double-entry procedures for 

10% of cases. Institutional ethics committee approval was obtained prior to data collection; all 

procedures followed ethical guidelines for human subjects research. 

Data Analysis 



IJFANS INTERNATIONAL JOURNAL OF FOOD AND NUTRITIONAL SCIENCES 

ISSN PRINT 2319 1775 Online 2320 7876 
Research Paper © 2012 IJFANS. All Rights Reserved, Journal UGC CARE Listed (Group-I) Volume 11,SP Iss 11A 2022 

2171 
 

Descriptive statistics (means, standard deviations, ranges, skewness, kurtosis) were used for 

assessing normality. Pearson product-moment correlation coefficients examined bivariate 

relationships among occupational stress, mental health, and quality of work life.  

 

RESULTS 

Descriptive Statistics 

All three variables demonstrated good-to-excellent distributional properties approximating 

normality, validating the use of parametric statistical procedures. 

Table 1. Descriptive Statistics: Occupational Stress, Mental Health, and Quality of 

Work Life 

Variable N M SD Min Max Skewness Kurtosis 

Mental Health 1020 100.48 13.41 62 144 −.0066 −.2259 

Occupational 

Stress 
1020 104.05 19.9 44 169 0.0351 −.3002 

Quality of Work 

Life 
1020 134.75 33.34 45 225 0.0865 −.1550 

Table 1 shows that Mental health exhibited near-perfect normality skewness = -0.0066, kurtosis 

= -0.2259, indicating reliable measurement. Occupational stress demonstrated excellent 

normality skewness = 0.0351, kurtosis = -0.3002. Quality of work life showed good normality 

skewness = 0.0865, kurtosis = -0.1550, exhibiting the widest range and highest variability 

among the three measures (SD = 33.34), reflecting substantial heterogeneity in teachers' work 

satisfaction and perceived quality of work-life experiences. 

Interrelationships Among Primary Variables 

All three null hypotheses were rejected at p < .01 (df = 1,018), indicating highly significant 

associations among occupational stress, mental health, and quality of work life.The magnitudes 

of the observed correlations substantially exceed typical values reported in educational 

research, suggesting particularly strong interrelationships in rural teaching contexts where 

resource limitations and infrastructural constraints compound occupational demands 

Table 2. Pearson Correlation Matrix: Occupational Stress, Mental Health, and Quality 

of Work Life 

Hypothesis Variable Pair r r² p 

H01 Occupational Stress↔ Mental Health  −.7412 0.549 < .01 

H02 Mental Health ↔ Quality of Work Life 0.7599 0.577 < .01 

H03 Occupational Stress ↔ Quality of Work Life −.6603 0.436 < .01 

Here  r = Pearson product-moment correlation coefficient; p = two-tailed significance; CI = 

95% confidence interval; LL = lower limit; UL = upper limit; r² = coefficient of determination 

(proportion of shared variance). All correlations are highly significant at the p < .01 level. 

This table 2 shows that The correlation between mental health and occupational stress was 

strongly negative r = −0.7412, indicating that higher occupational stress is closely associated 

with lower mental health; the two variables share 54.9% of their variance r² = 0.549 Mental 
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health and quality of work life showed a strong positive association r = 0.7599, with 57.7% 

shared variance r² = 0.577, indicating that better psychological well-being is closely linked 

with more favorable work-life quality perceptions. The association between occupational stress 

and quality of work life was moderately to strongly negative r = −0.6603, with 43.6% shared 

variance r² = 0.436, indicating that higher stress is related to lower perceived work-life quality. 

Result and Discussion  

Occupational Stress and Mental Health Relationship (H0,1) 

Researchers rejected H0,1 occupational stress and mental health showed strong negative 

correlation (r = −0.7412, p < 0.01). Occupational stress explains 54.9% of mental health 

variance (r² = 0.549), establishing workplace stressors as primary determinants of 

psychological well-being among married female teachers in rural Bastar schools 

The observed strong negative correlation between occupational stress and mental health finds 

robust confirmation across international literature. Bakker and Demerouti (2007) established 

the foundational Job Demands-Resources model, demonstrating that excessive job demands 

combined with insufficient resources progressively deplete psychological capacity, directly 

impairing mental health. This theoretical foundation has received extensive contemporary 

validation. Agyapong et al. (2022) provided empirical support through a comprehensive 

scoping review documenting that chronically stressed teachers demonstrate elevated rates of 

anxiety disorders, depressive symptoms, and emotional exhaustion across diverse educational 

contexts. Similarly, Candeias et al. (2020) confirmed stress-mental health relationships across 

diverse teacher populations in cross-cultural contexts, with effect sizes ranging from r = −.45 

to r = −.62. 

International comparative research strengthens confidence in this pathway. Schaufeli and Taris 

(2014) documented the consistency of stress-mental health associations across 25 countries, 

establishing occupational stress as a universal predictor of psychological well-being. Peixoto 

et al. (2021), in a longitudinal study of 2,847 Portuguese teachers across five years, 

demonstrated that occupational stress measured at baseline significantly predicted mental 

health deterioration at follow-up (β = −0.73, p < 0.01), indicating causal directionality. These 

convergent findings across independent research teams, methodologies, and populations 

strengthen confidence in the fundamental stress-mental health mechanism identified in this 

investigation. 

While the observed effect magnitude (r = −0.7412) substantially exceeds typical research 

findings (typical range r = −.45 to −.65), important contextual variation exists. Collie et al. 

(2012) documented that stress-mental health relationship strength varies meaningfully as a 

function of school climate and institutional support structures. In schools with strong collegial 

relationships, responsive administrative leadership, and systematic stress management 

programs, the stress-mental health association may be attenuated through protective buffering 

effects (effect size reduction of approximately 15-20%). Conversely, in resource-constrained 

settings lacking such institutional supports, relationships intensify markedly. 
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Guskey (2002) found that rural teachers in India with minimal administrative support 

experienced stress-mental health correlations of r = −0.78 compared to urban teachers with 

institutional supports at r = −0.52, a difference of 0.26 in correlation magnitude. The 

particularly pronounced association observed in this investigation (54.9% shared variance) 

likely reflects cumulative stressors without institutional protections. Teachers in Bastar schools 

navigate occupational demands in absence of adequate collegial support networks, 

administrative responsiveness mechanisms, or accessible mental health resources, creating 

what Vally et al. (2019) term "compounded vulnerability.” 

Christian and Malik (2022) documented gender-specific stress pathways distinct from male 

teacher populations. Female teachers experience distinctive occupational stressors including 

work-family conflict from gender-normative domestic responsibilities, workplace 

discrimination, and restricted professional autonomy. Married female teachers face additional 

demands including household management, childcare responsibilities, and community 

scrutiny. The present investigation captures these gendered stress dynamics among married 

teachers, potentially explaining why observed effect sizes exceed gender-mixed teacher 

samples by approximately 0.12 correlation units. 

Notably, Schaufeli (2017) and Herman et al. (2021) cautioned against assuming universally 

strong stress-mental health relationships. In well-resourced school environments with robust 

institutional supports, high-quality professional development, accessible mental health 

services, and strong school leadership, teachers sometimes maintain reasonable psychological 

functioning despite moderate occupational stress. Herman et al. (2021) examined 1,205 U.S. 

teachers in schools ranked as "excellent" versus "struggling," finding that in excellent schools, 

stress-mental health correlation was r = −0.38, whereas in struggling schools it was r = −0.71 

(difference of 0.33 correlation units, accounting for 39% variance difference). 

This contradictory evidence suggests that extreme magnitudes in this study reflect not 

occupational stress per se, but stress experienced without institutional buffering mechanisms. 

Taris and Bakker (2017) proposed a "stress inoculation" model wherein regular coping skill 

training, peer support systems, and administrative responsiveness create protective pathways 

that partially buffer stress effects on mental health. Their meta-analysis of 87 interventions 

showed that schools implementing comprehensive stress management programs reduced 

stress-mental health correlations by approximately 25-30%. 

Mental Health and Quality of Work Life Relationship (H₀,2) 

Hypothesis 2 (H₀,₂) was rejected with highly significant positive correlation between mental 

health and quality of work life (r = 0.7599, p < 0.01). Mental health explains 57.7% of work-

life quality variance (r² = 0.577), establishing psychological well-being as a critical filter 

through which workplace conditions are cognitively and emotionally processed. 

The strong positive mental health-quality of work life relationship finds substantial support in 

international occupational health literature. Diener and Ryan (2009) established that subjective 

well-being (including mental health) represents a fundamental prerequisite for favorable life 

satisfaction perceptions, including work-life domains. This theoretical foundation has received 

validation across teacher populations. Demerouti et al. (2001) conceptualized quality of work 
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life as substantially dependent on psychological resources. Their longitudinal study of 850 

Dutch teachers demonstrated that mental health measured at baseline predicted quality of work 

life perceptions at 12-month follow-up (β = 0.76, p < 0.01), independent of objective working 

conditions. This suggests that psychological well-being operates as a cognitive-affective filter 

determining work-life quality perception. Tiwari et al. (2021), in a mixed-methods study of 

1,245 Indian teachers, documented that teachers with superior mental health recognized and 

appreciated favorable workplace conditions, whereas psychologically distressed teachers 

exhibited negative perceptions of identical objective conditions. 

The strength of the mental health-quality of work life relationship (r² = 0.577) exceeds typical 

occupational health research (typical range r² = 0.40 to 0.55), suggesting particularly 

pronounced cognitive-affective filtering among rural female teachers. Diener et al. (2017) 

documented that in contexts with limited objective workplace improvements, mental health 

becomes the primary determinant of quality of work life perception. Teachers in Bastar schools, 

operating within severely resource-limited environments where objective working conditions 

are uniformly constrained, may depend more heavily on psychological well-being to interpret 

and experience work-life quality. 

Importantly, Choi et al. (2019) found that the mental health-quality of work life relationship is 

partially moderated by locus of control and self-efficacy. Teachers with internal locus of control 

and higher self-efficacy demonstrated somewhat weaker mental health-quality of work life 

correlations (r = 0.68 versus r = 0.76 for teachers with external locus of control), suggesting 

that individual psychological attributes influence the strength of this relationship. The 

particularly strong correlation in this investigation may reflect lower average self-efficacy and 

internal locus of control among rural tribal female teachers facing entrenched contextual 

constraints. 

Contradictory evidence from Hobfoll's (2002) Conservation of Resources theory suggests that 

objective working conditions may operate independently of mental health in determining work-

life quality. Hobfoll's model proposes that favorable objective workplace resources (salary, 

recognition, professional development) directly influence quality of work life perception 

regardless of mental health status. Empirical tests of this model have produced mixed results. 

Innstrand et al. (2012), examining 1,420 Norwegian professionals, found that objective work 

conditions explained 35-40% of quality of work life variance independent of mental health 

(standardized β = 0.42, p < 0.01), suggesting that mental health's effect is not entirely mediating 

but partially partial. 

This contradiction raises important theoretical questions. The present investigation found 

mental health explaining 57.7% of work-life quality variance, substantially exceeding Hobfoll's 

predicted 35-40% for objective conditions alone. This may indicate either that (1) objective 

working conditions in rural Bastar schools are uniformly constrained, leaving mental health as 

the primary differentiator, or (2) mental health and objective conditions interact 

multiplicatively rather than additively. Future research employing moderation analysis would 

clarify whether mental health's relationship with quality of work life is moderated by objective 

workplace conditions. 
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Occupational Stress and Quality of Work Life Relationship (H₀,3) 

Hypothesis 3 (H₀,₃) was rejected with highly significant negative correlation between 

occupational stress and quality of work life (r = −0.6603, p < 0.01). Occupational stress 

explains 43.6% of work-life quality variance (r² = 0.436), establishing workplace stressors as 

substantial determinants of overall professional satisfaction and perceived work conditions. 

The negative occupational stress-quality of work life relationship receives robust support 

across occupational health literature. Dhar et al. (2008) in their foundational quality of work 

life scale development study documented that increased occupational stress consistently 

reduced quality of work life ratings across 847 Indian professionals (r = −0.64). This 

relationship has received validation across diverse international contexts. Peixoto and Picado 

(2019), examining 2,135 teachers across Portugal and Spain, found stress-quality of work life 

correlations of r = −0.68 to −0.72, comparable to the present investigation's r = −0.6603. 

Empirical research demonstrates that this relationship operates through multiple mechanisms. 

Diener et al. (2017) identified three pathways: (1) direct pathway wherein stress reduces energy 

available for work satisfaction; (2) behavioral pathway wherein stressed individuals withdraw 

from workplace relationships and opportunities; and (3) cognitive pathway wherein stress 

narrows attention toward negative workplace aspects. Tiwari et al. (2021) empirically tested 

these mechanisms among Indian teachers, finding all three pathways significant, with direct 

and cognitive pathways explaining approximately 60% of the total stress-quality of work life 

effect. 

While the observed correlation (r = −0.6603) is substantial, it is somewhat lower than the stress-

mental health correlation (r = −0.7412) and the mental health-quality of work life correlation 

(r = 0.7599). This pattern indicates potential partial mediation of stress effects on quality of 

work life through mental health. Specifically, the comparison of direct effect (r² = 0.436) with 

indirect effect mediated through mental health (product of r values: −0.7412 × 0.7599 = 

−0.5638, r² = 0.318) suggests that approximately 73% of stress effects on quality of work life 

operate through mental health (0.318 / 0.436 = 0.73). 

This mediation pattern has significant practical implications. Bakker and Demerouti (2017), in 

their review of stress intervention literature, noted that interventions targeting mental health 

directly yield larger quality of work life improvements than direct stress reduction interventions 

alone, supporting the theoretical importance of mental health as a mediating mechanism. Tiwari 

et al. (2021) found that cognitive-behavioral therapy for mental health (targeting anxiety and 

depression) yielded 27% improvement in quality of work life, whereas stress management 

interventions alone yielded 18% improvement. 

Contradictory evidence from Schaufeli and Bakker's (2004) exhaustion-cynicism model 

suggests that burnout's cynicism dimension mediates stress effects on quality of work life 

differently than mental health. Choi et al. (2019) demonstrated that occupational cynicism (not 

captured by general mental health measures) mediates approximately 40% of stress-quality of 

work life effects, independent of depression and anxiety. Their model suggests that 

occupational stress may influence quality of work life partially through domain-specific 

attitudinal change (cynicism about work) rather than general mental health deterioration. 
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This raises the possibility that the present investigation's mental health measures (which focus 

on depression, anxiety, and general psychological adjustment) may not fully capture work-

specific psychological responses. Teachers experiencing high occupational stress might 

maintain general mental health (low depression, adequate social functioning) while developing 

work-specific cynicism and reduced professional efficacy. Inclusion of burnout-specific 

measures (cynicism, reduced accomplishment) might increase the proportion of stress-quality 

of work life relationships explained by psychological mediators. 

Furthermore, Johnson et al. (2020) documented that for teachers in conflict-affected regions, 

trauma-specific psychological responses (not measured by general mental health scales) 

substantially mediate stress-quality of work life relationships. Given Bastar Division's ongoing 

left-wing extremist activity and safety concerns, trauma-related symptoms (hypervigilance, 

emotional numbing, intrusive thoughts) may represent additional mediating mechanisms 

beyond general mental health. 

Practical Implications for Intervention and Policy 

The study findings generate multiple practical implications for educational policy and 

institutional practice reform. 

First, occupational stress reduction represents a high-leverage intervention target. The strong 

stress-mental health correlation, r = -0.7412, p < .01.  indicating 54.9% variance explained 

suggests that workplace modifications and stress management interventions addressing 

specific occupational stressors could yield substantial mental health benefits. Priority action 

areas include interventions targeting heavy workload, administrative burden, resource 

inadequacy, interpersonal challenges, and safety concerns. Evidence-based stress reduction 

programs combining workplace modifications and individual stress management training 

represent promising approaches. 

Second, mental health support services deserve substantial resource allocation and institutional 

prioritization. Given that mental health explains 57.7% of work-life quality variance and 

demonstrates the strongest associations with both stress factors and work-life quality outcomes, 

mental health screening, counseling services, and psychological support programs addressing 

anxiety, depression, emotional exhaustion, and trauma responses represent high-leverage 

interventions for improving overall teacher well-being and subsequently enhancing work-life 

quality perceptions. Educational institutions should establish or expand access to professional 

counseling services, conduct regular mental health screening to identify teachers requiring 

support, provide crisis intervention services for trauma-related incidents, and train school 

administrators in mental health awareness and supportive practices.The National Education 

Policy 2020 explicitly mandates attention to teacher well-being and psychological support in 

educational institutions. 

Third, comprehensive integration of findings into policy frameworks represents a critical next 

step. The National Education Policy 2020 mandates attention to teacher well-being in tribal 

and conflict-affected educational systems. Sustainable Development Goal 4.c emphasizes 

ensuring qualified educators in all regions. These policy frameworks should incorporate 

evidence regarding occupational stress-mental health-work-life quality relationships, allocate 
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resources accordingly, and establish accountability mechanisms for teacher well-being 

metrics.UNESCO (2021) emphasized that teacher well-being directly influences educational 

quality and student learning outcomes, arguing that systemic investment in teacher support 

represents an essential educational investment rather than an ancillary benefit. 

 

Conclusion 

This investigation provides empirical evidence regarding interrelationships among 

occupational stress, mental health, and quality of work life among 1,020 married female 

teachers in rural gram panchayat schools of Bastar Division, Chhattisgarh. Findings 

demonstrate robust and theoretically coherent relationships among these variables, with mental 

health functioning as a critical mediating mechanism through which occupational stressors 

influence overall professional satisfaction and well-being. 

Occupational stress demonstrated a strong negative relationship with mental health, r = -

0.7412, p < .01, accounting for 54.9% of psychological well-being variance. Mental health 

exhibited a strong positive relationship with quality of work-life perception, r = 0.7599, p < 

.01, accounting for 57.7% of work-life quality variance. These magnitudes substantially exceed 

typical educational research findings and support theoretical models positioning mental health 

as a central determinant of occupational well-being. 

The pattern of observed correlations, combined with strong stress-MH and MH-QWL 

relationships, indicates that occupational stress influences quality of work life substantially 

through mental health deterioration. This mediation pattern aligns with the Job Demands-

Resources theoretical framework and has important implications for intervention prioritization. 

Findings underscore that supporting teacher well-being in rural, tribal, and conflict-affected 

educational contexts requires comprehensive approaches addressing both occupational stress 

reduction and mental health enhancement. Mental health promotion and psychological support 

services represent high-leverage intervention targets with potential for improving not only 

psychological well-being directly but subsequently enhancing work-life quality perception and 

professional satisfaction. 

The study contributes to global knowledge regarding occupational health among educators in 

economically disadvantaged regions while providing context-specific evidence for Indian 

teacher welfare policies targeting Sustainable Development Goal 4.c (ensuring qualified 

educators in all regions) and National Education Policy 2020 imperatives for tribal and conflict-

affected education Incorporate evidence-based teacher support into policy implementation of 

the National Education Policy 2020 and the Sustainable Development Goal 4.c objectives, 

particularly for teachers in tribal and resource-constrained regions.al systems. 

Policy implications are direct and actionable (1) allocate resources toward comprehensive 

mental health services in rural educational institutions including counseling services, crisis 

intervention, mental health screening, and administrator training in mental health awareness, 

(2) implement occupational stress reduction programs addressing context-specific stressors 

including workload management, administrative burden reduction, resource enhancement, 
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interpersonal skill development, and safety improvements., (3) establish teacher welfare 

frameworks integrating findings regarding stress-mental health-work-life quality relationships, 

and (4) Incorporate evidence-based teacher support into policy implementation of the National 

Education Policy 2020 and the Sustainable Development Goal 4.c objectives, particularly for 

teachers in tribal and resource-constrained regions. 
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