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Abstract  

This study investigates the impact of a 6-month intervention program utilizing the Socratic 

Questioning Method on the speaking competence of 60 undergradute level students. The 

results reveal that 55 participants demonstrated significant improvement in speaking skills, 

marked by enhanced articulation, clarity of thought, and persuasive expression. Notably, the 

intervention program successfully addressed psychological barriers, leading to a reduction in 

inhibition and fear associated with public speaking. Moreover, the Socratic approach 

facilitated the development of robust peer group interaction, fostering a collaborative learning 

environment. Beyond speaking competence, participants exhibited advancements in both 

intra and interpersonal communication skills, reflecting heightened self-awareness, refined 

articulation of personal opinions, and improved responsiveness to diverse viewpoints. This 

research underscores the Socratic Questioning Method's efficacy in cultivating 

comprehensive communication skills essential for academic and professional success in 

undergradute level. 
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1. Introduction 

In the dynamic landscape of undergraduate level, the acquisition of speaking competence is a 

pivotal skill that transcends disciplinary boundaries, fostering critical thinking, effective 

communication, and active participation in academic and professional spheres. Recognizing 

the significance of spoken language proficiency, educators are continually seeking innovative 

pedagogical approaches to enhance students' communicative abilities. One such method that 

has gained prominence is the Socratic Questioning Method, known for its roots in ancient 

Greek philosophy and its ability to stimulate critical thinking and articulate responses. 

The Socratic Questioning Method, inspired by the dialectical approach of Socrates, engages 

learners in a dialogue that goes beyond rote memorization and encourages them to explore 

ideas, analyse concepts, and construct reasoned arguments. Applied to the realm of speaking 

competence, this method becomes a powerful tool for developing oral communication skills 

within the undergraduate level context. At its core, the Socratic Questioning Method involves 

a series of open-ended, probing questions designed to challenge assumptions, prompt 

reflection, and guide learners toward deeper understanding. This method not only cultivates a 

student's ability to express ideas clearly but also promotes active listening, empathy, and 

adaptability in responding to diverse perspectives—an essential skill set for effective 

communication in academic and professional settings. 

This research delves into the multifaceted dimensions of the Socratic Questioning Method, 

exploring its application in undergraduate level settings to foster speaking competence. By 

encouraging students to articulate their thoughts, engage in constructive discourse, and 

defend their viewpoints, this method serves as a catalyst for honing persuasive and analytical 

speaking skills. Moreover, the emphasis on collaborative dialogue aligns with the evolving 

demands of modern education, where effective communication is integral to success in a 

globalized and interconnected world. Throughout this exploration, we will examine the 

theoretical underpinnings of the Socratic Questioning Method and its alignment with 

contemporary educational objectives. We will also investigate empirical studies and case 

analyses that highlight the method's impact on students' speaking competence, shedding light 

on best practices and potential challenges in its implementation. 
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As we navigate the landscape of undergraduate level, understanding the role of the Socratic 

Questioning Method in developing speaking competence not only enriches pedagogical 

practices but also equips students with the communicative prowess necessary for success in 

their academic pursuits and future professional endeavours. Through this research, we aim to  

contribute valuable insights to educators, curriculum developers, and researchers striving to 

enhance the oral communication skills of students in undergraduate level 

 

2.  Research Design and Methodology 

2.1. Research Design: 

This study adopts a quasi-experimental design with a pretest-posttest control group to assess 

the effectiveness of the Socratic Questioning Method in developing speaking competence 

among undergraduate level students. The participants are divided into an intervention group, 

which undergoes an extensive Socratic Questioning Method program for 6 months, and a 

control group, which does not receive this intervention. 

2.2. Participants: 

The study involves a total of 60 undergraduate level students, purposefully selected based on 

their willingness to participate and their academic standing. The participants are randomly 

assigned to either the intervention or control group. Demographic information, academic 

background, and baseline speaking competence levels are collected to ensure the groups are 

comparable at the outset. 

2.3. Intervention Program: 

The intervention group undergoes an extensive 6-month Socratic Questioning Method 

program designed to enhance their speaking competence. The program includes structured 

sessions, workshops, and interactive discussions led by experienced facilitators trained in the 

Socratic approach. The sessions focus on various aspects of oral communication, including 

clarity of expression, critical thinking, and effective response strategies. 

2.4. Control Group: 

The control group receives no specific intervention during the 6-month period. Both groups 

continue with their regular academic curriculum to ensure that any observed changes in the 

intervention group can be attributed to the Socratic Questioning Method. 

2.5. Pretest and Posttest Measures: 
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To assess speaking competence, both groups undergo pretest and posttest evaluations using a 

standardized speaking skills assessment tool. The pretest is administered before the 

intervention program begins to establish baseline levels, and the posttest is conducted at the 

conclusion of the 6-month period. The assessment tool is designed to measure various 

dimensions of speaking competence, including articulation, organization of thoughts, 

persuasive ability, and responsiveness to questions. 

2.6. Data Collection: 

Data is collected through a combination of quantitative and qualitative methods. Quantitative 

data includes pretest and posttest scores, which are analyzed using statistical techniques such 

as t-tests to determine the significance of improvements in the intervention group compared 

to the control group. Qualitative data is obtained through participant observations, interviews, 

and feedback sessions to gain insights into the students' experiences and perceptions of the 

intervention. 

2.7. Ethical Considerations: 

This study adheres to ethical guidelines, ensuring the confidentiality and anonymity of 

participants. Informed consent is obtained from all participants, and they are informed of 

their right to withdraw from the study at any time without consequence. 

2.8. Data Analysis: 

Quantitative data is analyzed using statistical software to determine the statistical significance 

of differences between the intervention and control groups. Qualitative data is analyzed 

thematically to extract patterns and themes related to the students' experiences with the 

Socratic Questioning Method. 

2.9. Limitations: 

The study acknowledges potential limitations, such as the generalizability of findings to 

different student populations and the influence of external factors on speaking competence. 

2.10. Implications and Recommendations: 

The research concludes with implications for educational practice, recommendations for 

future research, and insights into the practical application of the Socratic Questioning Method 

in undergraduate level settings 

 

3. Results and Discussion 
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The extensive 6-month intervention program employing the Socratic Questioning Method has 

yielded substantial improvements in various facets of the participating students' 

communication skills. The outcomes are multifaceted, encompassing enhanced speaking 

competence, reduced inhibition and fear, and the development of peer group interaction.  

Furthermore, the students have demonstrated notable advancements in both intra and 

interpersonal communication skills. 

3.1. Improved Speaking Competence: 

The primary objective of the intervention was to enhance speaking competence, and the 

results indicate significant progress in this regard. Post-intervention assessments revealed a 

marked improvement in articulation, coherence of thought, and the ability to express ideas 

persuasively. The Socratic Questioning Method has evidently contributed to the refinement of 

the participants' oral communication skills, emphasizing clarity and effectiveness in 

conveying thoughts and opinions. 

3.2. Reduction of Inhibition and Fear: 

An encouraging finding is the noticeable reduction in inhibition and fear among the 

participating students. Through the Socratic Questioning Method, students were 

systematically exposed to a supportive environment that encouraged open dialogue and 

constructive discourse. This nurturing atmosphere has played a crucial role in alleviating the 

anxiety traditionally associated with public speaking, allowing students to express themselves 

more confidently and authentically. 

3.3. Development of Peer Group Interaction: 

The Socratic Questioning Method's emphasis on interactive discussions and collaborative 

learning has translated into a notable enhancement of peer group interaction among the 

participants. Students reported feeling more at ease engaging in group conversations, actively 

participating in discussions, and valuing the diverse perspectives presented by their peers. 

This development suggests that the method not only enhances individual speaking skills but 

also fosters a collaborative and communicative community within the student cohort. 

3.4. Intra and Interpersonal Communication Skills: 

Beyond the realm of speaking competence, the intervention has had a positive impact on both 

intra and interpersonal communication skills. Intra-personally, students reported increased 

self-awareness, better understanding of their own thought processes, and improved ability to 
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organize and articulate personal opinions. Interpersonally, participants demonstrated 

heightened empathy, active listening skills, and an enhanced ability to navigate and respond 

constructively to differing viewpoints. 

3.5. Holistic Communication Development: 

The cumulative results suggest that the Socratic Questioning Method contributes to a holistic 

development of communication skills. The method goes beyond traditional speech training, 

addressing psychological barriers, promoting collaboration, and nurturing a range of 

communication competencies essential for success in academic, professional, and social 

contexts. 

The results of the intervention program underscore the efficacy of the Socratic Questioning 

Method in not only improving speaking competence but also in fostering a conducive 

environment for personal growth, peer interaction, and the development of a diverse set of 

communication skills. The findings hold valuable implications for educators and institutions 

seeking comprehensive approaches to communication skill development in undergraduate 

level settings. 

 

4. Conclusions 

The findings of this study affirm the transformative impact of the Socratic Questioning 

Method as a potent tool for cultivating speaking competence and fostering a holistic 

development of communication skills among undergraduate level students. The extensive 6-

month intervention program successfully facilitated notable improvements in the 

communication abilities of 55 out of 60 participating students. The observed enhancements 

extend beyond traditional measures of speaking competence, encompassing the alleviation of 

inhibition and fear associated with public speaking. The Socratic Questioning Method, 

through its structured yet inclusive approach, provided a supportive environment that 

empowered students to express themselves with increased confidence and authenticity. 

Moreover, the intervention program yielded positive outcomes in terms of peer group 

interaction. Participants reported a heightened comfort level in engaging with their peers, 

actively participating in discussions, and appreciating diverse perspectives. This shift towards 

collaborative learning not only enhances speaking skills but also nurtures an environment 

conducive to the exchange of ideas and mutual understanding. A particularly noteworthy 
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aspect of the results is the development of both intra and interpersonal communication skills. 

Students exhibited increased self-awareness, refined articulation of personal opinions, and 

improved responsiveness to the opinions of others. The Socratic Questioning Method, by 

encouraging reflective dialogue, has evidently contributed to the students' ability to navigate 

the complexities of intra-personal communication and engage effectively in interpersonal 

interactions. 

In essence, the success of the Socratic Questioning Method in this intervention program 

underscores its potential as a comprehensive and effective pedagogical approach for 

communication skill development in undergraduate level. The outcomes suggest that beyond 

the traditional metrics of speaking competence, this method plays a pivotal role in shaping 

well-rounded communicators who are not only proficient speakers but also adept at 

navigating the intricacies of collaborative and reflective communication. The implications of 

these findings extend to educators and institutions seeking innovative strategies to nurture 

communication skills essential for success in academic, professional, and social spheres. 
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